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The Association of College and University Educators (ACUE) believes that all college 

students deserve an extraordinary education and that faculty members play a critical 

role in their success. In partnership with institutions of higher education nationwide, 

ACUE supports and credentials faculty members in the use of evidence-based teaching 

practices that drive student engagement, retention, and learning. Faculty members who 

complete ACUE courses earn certificates in effective college instruction endorsed by the 

American Council on Education. ACUE’s Community of Professional Practice connects 

college educators from across the country through member forums, podcasts, and up-

dates on the latest developments in the scholarship of teaching and learning. To learn 

more, visit acue.org.

ABOUT ACUE PARTICIPATION

Completed 25 modules  84%

Completed 11-24 modules 0%

Completed 0-10 modules  16%

Of 25 active course-takers:

DEMOGRAPHICS

Based on 25 course-takers

Non-tenure track 12%

Non-teaching staff 52%

Other   36%

ACUE’s six-level evaluation approach is grounded in the industry training model of 

Kirkpatrick and Kirkpatrick (2007) and informed by Guskey’s (2000) and Hines’s (2011) 

application to educational settings. The six levels are (1) faculty engagement, (2) faculty 

learning, (3) faculty implementation, (4) student engagement, (5) course-level student 

outcomes, and (6) institutional outcomes. 

Included in this report are metrics for the first three levels: faculty engagement, faculty 

learning, and faculty implementation of evidence-based practices.  Within ACUE’s cours-

es, participating faculty members are surveyed, in real time, about the usefulness and 

relevance of course content and which of the recommended techniques they learned or 

learned more about. In addition, faculty taking one of ACUE’s courses report the teach-

ing practices used via survey and submit a written reflection detailing the technique 

that was implemented.

End of course survey data based on 18 responses.

METHODOLOGY
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0+0+12+52+0+0+36+m 12%

52%

36%

84+0+16+m 16%

84%



Implemented

new practices

3. IMPLEMENTATION

Faculty report implementing evidence-based 
teaching practices.

8
Plan to implement 

additional practices
75

2. LEARNING

Faculty report improved knowledge of evidence- 
based teaching practices.

Learned

new practices

(All course-takers, on 
average, learned 2.0 new 

practices per module.)

50
Learned more about 

practices
93

88% of faculty found the content 
relevant to their work.

76% of faculty would recommend the 
ACUE course to a colleague.

76+D 76% 88+D 88%

76% of faculty report modules were 
helpful in refining their teaching practice.

76+D 76%

1. ENGAGEMENT

On average, course-completers: On average, course-completers:

(All course-takers, on average. 
learned more about 3.7 
practices per module.)

(All course-takers, on 
average, implemented 0.3 

practices per module.)

(All course-takers, on average, 
plan to implement 3.0 

additional practices per module.)
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BELIEFS ABOUT STUDENTSBELIEFS ABOUT TEACHING

Instructors can influence how 
students perceive their intelligence

Confidence in their ability 
to teach effectively

All students can be 
successful in their course

Perception that students are 
receptive to their teaching methods

After completing the course, faculty report 
increased agreement that:

After completing the course, faculty report 
increases in their:

agree 
before78%
agree 
after100%

agree 
before

agree 
after

67%
89%

agree 
before

agree 
after

61%

78%

agree 
before

agree 
after

78%

94%
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CAREER GUIDANCE 
AND READINESS

Embed career guidance in 
their courses

Design assignments that develop 
students’ career-ready skills

After completing the course, faculty report 
increases in their confidence to:

agree 
before

agree 
after

72%
89%

agree 
before

agree 
after

72%

94%



COURSE COMPETENCIES

% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

Unit 1: Designing an Effective Course and Class33+78 33%

78%

Unit 2: Establishing a Productive Learning Environment28+72 28%

72%

Unit 3: Using Active Learning Techniques25+74 25%

74%

Unit 4: Promoting Higher Order Thinking38+72 38%

72%

Unit 5: Assessing to Inform Instruction and Promote Learning50+84 50%

84%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

APPENDIX: COURSE COMPETENCIES

Unit 1: Designing an Effective Course and Class33+78 33%

78%

Writing learning outcomes that are specific, student-centered, and actionable 22+72
72%

22%

Ensuring all assessments are aligned with my course learning outcomes 22+72
72%

22%

Ensuring all course activities and assignments are aligned with my course outcomes 44+83
83%

44%

Creating a syllabus that both communicates essential information and facilitates student success 44+83
83%

44%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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28+72APPENDIX: COURSE COMPETENCIES

Unit 2: Establishing a Productive Learning Environment

% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

28%

72%

Leading a successful first day that builds community and helps students understand course expectations50+83
83%

50%

Managing disruptive behavior in my class 11+61
61%

11%

Motivating students who show low interest in course activities and assignments12+59
59%

12%

Impacting students’ beliefs about their ability to do well on course assignments and assessments39+78
78%

39%

Avoiding and effectively addressing microaggressions and stereotype threats28+78
78%

28%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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APPENDIX: COURSE COMPETENCIES

Unit 3: Using Active Learning Techniques

% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

25+74 25%

74%
Using active learning techniques in a small- to medium-sized class39+78

78%

39%

Using active learning techniques in a large class22+72
72%

22%

Delivering lectures that are paced to keep students engaged39+83
83%

39%

Ensuring the majority of students engage in and learn from class discussions22+61
61%

22%

Engaging quiet students in classroom discussions17+78
78%

17%

Managing dominant talkers during classroom discussions17+61
61%

17%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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Planning an effective start, middle, and ending for a class 22+83
83%

22%



APPENDIX: COURSE COMPETENCIES

Unit 4: Promoting Higher Order Thinking

Providing clear directions for complex procedures and processes

Providing clear explanations and examples for complex ideas or concepts

Using varied questioning techniques to prompt critical thinking in the classroom

Developing students into lifelong learners

Teaching effective note-taking skills

Using visual tools to help students understand complex ideas, concepts, and procedures

% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

50+7856+7239+8328+6728+6128+72 78%

72%

83%

72%

67%

61%

38+72 38%

72%

50%

56%

39%

28%

28%

28%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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% of participants reporting confidence before taking the course % of participants reporting confidence after taking the course

APPENDIX: COURSE COMPETENCIES

Unit 5: Assessing to Inform Instruction and Promote Learning50+84 50%

84%
Developing fair and consistent grading practices that students fully understand 67+89 67%

Ensuring my grading practices are fair, consistently applied, and easily understood by students 72+89
89%

72%

Providing students a clear understanding of my assignment expectations50+83
83%

50%

Ensuring students use my feedback to improve their performance33+78
78%

33%

Checking for students’ understanding and making appropriate adjustments to instruction50+83
83%

50%

Using student achievement on assignments and assessments to inform instructional improvements22+83
83%

33%

Using student feedback to inform instructional improvements44+83
83%

44%

89%

After completing the course, faculty report increases in their confidence using evidence-based practices.
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This semester I have focused on trying to providing timely 

feedback with an appropriate amount of detail. Providing more 

timely feedback led to students asking more questions about 

other assignments, which was a great opportunity to help give 

context and information before they started working on later 

assignments. Oftentimes they don’t read the assignment details 

well enough and miss points due to this. Providing that feedback 

and encouraging them to focus on developing good habits like 

reading the syllabus and proofreading their work was a way to 

ensure their performance improved on future assignments. It 

takes deliberate effort and scheduling to ensure there is time to 

provide detailed and meaningful feedback in a timely fashion. 

However, knowing how important feedback is to student 

success motivates me to manage my schedule in a way that 

allows for continued detailed and timely feedback.”

5C: PROVIDING USEFUL FEEDBACK

“

EXAMPLE REFLECTIONS

I chose set expectations early for when working with large classrooms. 

I feel very strongly that it is important to be transparent with students. 

It’s good to explain to them WHY they are doing what they are doing, 

and how it could help them. Both went well! The students seemed 

to enjoy the small groups better, and it seemed as though they 

understood better what the purpose of our activity was! For the 

second one, setting expectations early, it seemed this really helped 

the students feel more confident in their learning, and felt more 

comfortable to ask questions if they didn’t understand something… 

this made me very happy to see!”

3A, 3B: ACTIVE LEARNING IN SMALL GROUPS & LARGE CLASSES

“

Ever since I have been teaching online this semester, I have been 

keeping a journal in which I do a reflection after every session that I 

teach. Since everything was switched to online format and no one in my 

office was ready to teach online, I knew that I had track my progress 

with this new teaching method. One of the successes I see is looking 

back at my reflections from September. This helps me see how much a 

have grown and learned from teaching online. It also helps me to see 

what I can improve on for next semester as it will also be completely 

online. I told the students in the first week of class that it is my first 

time teaching online and that I needed patience from them as I will be 

reflecting in my journal as the semester goes by. I specifically remember 

a student saying “Its ok [Professor], we are all in this together.” Great 

sign of encouragement from the students. Next semester, I want to 

make sure that I [record] the feeling students are getting from my 

lessons, in which in return can incorporate this into my own personal 

refection. I am excited for a fresh new journal for next semester.”

5E: USING STUDENT ACHIEVEMENT AND FEEDBACK TO IMPROVE

YOUR TEACHING

“

To complete each module, faculty:

• Select a technique from the module,
• Implement the technique in their classroom, and
• Write a reflection on the experience of implementing.

These written reflections:

• Describe what was done by the faculty member,
• Include the successes and challenges encountered, 

student reactions, as well as next steps for continuous 
improvement, and

• Are scored against a rubric by an ACUE national reader.
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